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Abstract 
 
Objective of the study: The objective of this study is to examine the extent to which South 
African (SA) accounting academics use learning portfolios as a method of instruction, and to 
establish their views on whether this method can be used to transfer pervasive skills to 
students.  
Research method: An electronically administered questionnaire was sent to academics 
working at universities accredited by the South African Institute of Chartered Accountants.  
Findings and conclusions: Prior research provides evidence of the value of learning 
portfolios in the transfer of pervasive skills to students. The findings of this paper reveal a 
gap between the use of learning portfolios by SA accounting academics when compared to 
their counterparts globally, and the views of accounting bodies. This gap can be attributed to 
a lack of awareness by SA academics of the competencies that can be transferred using 
learning portfolios, and the application of alternative teaching methods.  
Theoretical and practical implications: This paper provides insight into the use of learning 
portfolios by SA accounting academics whose traditional strengths were in technical 
teaching, and the reluctance of the majority of these academics to embrace learning portfolios 
into their academic programmes.  
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1. INTRODUCTION 
 
The accounting profession and academics globally have recognised that learning portfolios as 
a means of instruction and assessment, is a powerful approach when transferring pervasive 
skills to students. However, the use of this particular method of instruction has not been 
implemented to the same extent in South Africa (SA) as it perhaps would be expected based 
on the positive outlook of this method according to accounting bodies. Possible reasons for 
this are that SA academics rely on the South African Institute of Chartered Accountants 
(SAICA) to guide them on methods of instruction (Keevy, 2016), and that they are not 
embracing their academic freedom in engaging the accounting literature on suitable methods 
to transfer pervasive skills (Samkin & Schneider, 2014). Therefore, the objective of this paper 
is to examine the use of learning portfolios by accounting academics in SA, and to establish 
their views on whether this method can be used to transfer pervasive skills to students.  
 
Changes in the direction of accounting education stems back to the 1980s, with the Bedford 
Committee Report which was prepared by accounting academics and researchers who 
indicated that accounting education should adapt to meet the changing needs of the 
profession (American, Accounting Association (AAA), 1986). Subsequently the Big Eight 
White Paper was released, which addressed the skills required of aspirant professional 
accountants. Followed by the development of the Accounting Education Change Commission 
(AECC) (AAA, 1986; Albrecht et al. 1994; Bolt-Lee & Foster, 2003). These initiatives all 
resulted in calls for reform to the current accounting pedagogy to produce aspirant 
professional accountants that could meet the needs of the changing profession (Gammie & 
Lines, 2004; Beard et al., 2008). Furthermore, globalisation, advances in technology, 
corporate failures and proliferating regulations have also resulted in the transformation of the 
accounting profession (Gammie & Lines, 2004; Drennan & Kavanagh, 2008; Barac, 2009; 
Low et al., 2013).  
 
In response to this, in 2003 the International Federation of Accountants (IFAC) developed a 
set of education standards which included both technical and pervasive skills (Cargill et al., 
2010), the latter being the focus of this paper. Subsequently, IFAC member bodies had to 
align their qualification models to the IFAC (Cargill et al., 2010). As an IFAC member 
SAICA introduced a Competency Framework in 2008 (SAICA, 2009), including both 
technical and pervasive skills. Previously, SA academics were not formally tasked with 
ensuring that pervasive skills were transferred to aspirant chartered accountants (CAs). 
However, as a result of the development of the Competency Framework, academics now have 
to ensure that each pervasive skills is addressed in their academic programmes, and that 
evidence of this is provided to SAICA (SAICA, 2015). The pervasive skills are termed 
professional skills and professional values, ethics and attitudes by the IFAC (IFAC, 2014), 
and are also referred to as soft skills, behavioural skills, non-technical skills, employability 
skills and interpersonal skills (Brungardt, 2009) in the literature.  
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Over the last couple of decades, accounting academics have been critisised for failing to 
equip graduates with the pervasive skills (Ballintine & McCourt Larres, 2009; Barac, 2009; 
Brungardt, 2009; Coetzee et al., 2009; Stovall & Stovall, 2009), by focusing on technical 
skills to the detriment of the former (Albrecht & Sack, 2000; Ballintine & McCourt Larres, 
2007). There is consensus in the literature that academics cannot merely provide technical 
skills, as graduates need to be equipped with a broader skills set (Martin & Tempone, 2003; 
De Lange et al., 2006; Drennan & Kavanagh, 2008). Thus, recent accounting literature is still 
calling for aspirant professional accountants to be equipped with these skills. (Cargill et al., 
2010; Stovall & Stovall, 2009; De Villiers, 2010; Low et al., 2013). It has been highlighted in 
the literature that universities “have an unprecedented opportunity to make a difference 
through their teaching” (Spanier, 2001, p. 109).  
 
However, the challenge for academics is to move from content-based education to student-
centred educational approaches (Luca & Oliver, 2002). Learning portfolios have been 
described as a student-centred approach (Elshout-Mohr et al., 2002), given that it allows 
students to take responsibility for their own learning (Saunders, 1992). Furthermore, learning 
portfolios allow “active participation of students in professional environment”, as academics 
are merely participants, “rather than all-knowing guides” (Elshout-Mohr et al., 2002, p. 373-
374). Students will learn in this manner by discussing, engaging and reflecting on their 
learning activities, and also setting goals and objectives to plan their learning outcomes (Luca 
& Oliver, 2002). In particular in 1995, the AAA communicated that academics should use 
methods that allow students to reflect, by means of a learning portfolio (AAA, 1995). 
Likewise, in 2006 the IFAC called for academics to use innovative methods in their 
curriculum such as learning portfolios (IFAC, 2006).   
 
Academics globally have acknowledged that learning portfolios are a power approach when 
transferring pervasive skills, given its holistic nature (Hogan, 1995), in encouraging deep, 
rather than surface learning (Hogan, 1995; Francis & Samkin, 2008). Moreover, Kember et 
al., (1999) communicates that in order to be a successful professional, you need to reflect on 
your actions, and that academics should aim to develop students’ ability to do this. Many of 
the benefits pertaining to learning portfolios have been documented in the accounting 
literature, however, none of these benefits have been presented in the context of SAICA’s 
pervasive skills. Furthermore, SAICA’s pervasive skills are comparable to the competencies 
of other professional bodies (Van der Schyf, 2008). Therefore, this study will aid academics 
locally and internationally on the competencies that can be transferred using learning 
portfolios. Furthermore, this paper provides insight into the use of a student-centred method, 
such a learning portfolios in SA, by academics whose traditional strengths are in technical 
teaching.  
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2. LITERATURE REVIEW 
2.1 Nature of learning portfolios 
A learning portfolio demonstrates the achievement of competence (IFAC, 2014), as it is a 
“tangible record” (Gammie & Lines, 2004, p. 93) of competencies demonstrated and the 
learning that has taken place (IFAC, 2004). It represents a “collection of times, rather than a 
single piece of work” (IFAC, 2004, p. 19). For example, in the academic space, it could 
include a collection of assignments (Brown, 2001) and feedback from tutors, academics and 
peers (Elshout-Mohr et al., 2002). This method of development can be used in the work or 
academic sphere (Baume, 2001; Gammie & Lines, 2004), the latter being the focus of this 
study.  
 
Learning portfolios are produced as part of learning process, as it allows students to present 
their evidence and critically reflect on that evidence (Baume, 2001). Hogan (1995) believes 
that learning is enhanced, when students are required to reflect privately. By acting as a 
reflection tool, it tracks personal development (AAA, 1995; Barclay, 1996). Learning 
portfolios allow students to make comparisons with themselves and their accomplishments 
over time As a method of instruction it requires students to keep notes of the objectives they 
want to achieve over a certain period (IFAC, 2004), and therefore develops autonomy 
(Hogan, 1995). Hogan is of the viewpoint that this method enables students to monitor their 
learning objectives, connect ideas and assists in understanding themselves (Hogan, 1995). 
Baume (1996, p. 33) suggests that students should address the following questions in their 
learning portfolio: “What did I do? What did I get from doing it? And what will I do 
differently?” While Barclay (1996, p. 33) is of the viewpoint that each entry in the learning 
portfolio should include the following: 
 
 Identify the learning/development objectives; 
 Outline the processes involved; 
 Analyse the learning and explore any difficulties; 
 Evaluate how far the objectives were achieved; and  
 Identify areas for future development.  
 
Learning portfolios should be reviewed regularly by students and revised if necessary 
(Barclay, 1996). Loo and Thorpe (2002) are of the viewpoint that students should do this at 
least twice a week, or daily, dependent on the amount of work performed. While, in Hogan’s 
(1995) study, students were required to submit entries into the learning portfolio each week, 
by describing their progress towards development of a skill. Evidence included in the 
learning portfolio can come from one discipline or the entire programme (Barclay, 1996; 
Baume, 2001). Further, it could consist of academic, professional or outside evidence 
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(Baume, 2001). Subsequent, to the academic space, learning portfolios can be used when 
interviewing for employment opportunities to show qualifications and experience gained 
(Baume, 2001). 
 
The use of a learning portfolio is not without its problems. The preparation of the portfolio is 
the responsibility of the student, and can be considered time-consuming (Barclay, 1996; 
Agyemang & Unerman, 1998; Baume, 2001). For example, “the student needs to collect or 
produce the evidence, and then annotate and label and organise it. They then need to review it 
critically, to discover and explain what the evidence shows about their learning and 
development. They may be asked to relate the evidence to course outcomes” (Baume, 2001, 
p. 13). Other areas of difficulty in completing the learning portfolio have been expressed, 
such as lack of time, study pressures, repetition of information and being an onerous 
(Barclay, 1996; Agyemang & Unerman, 1998). Furthermore, if the portfolio is not properly 
prepared, it may not show evidence of learning (Gammie & Lines, 2004).  
 
Hogan (1995) describes assessment of the portfolio as a difficult task. She explains, that 
students should first self-assess and then allow the assessor to form the final assessment. 
Thereby allowing both parties to see if a gap exists (Hogan, 1995). The job for the assessor is 
also time-consuming (Baume, 2001). However, this can be overcome by restricting students 
to the number of pages of evidence and the maximum number of works that can be included 
in the learning portfolio (Baume, 2001). A portfolio is not the perfect assessment instrument, 
as the assessment of skills remains a difficult task (Baume, 2001), given the subjective nature 
(Gammie & Lines, 2004). Therefore, assessors should be trained in portfolio assessment 
techniques (IFAC, 2004). Furthermore, the assessment requires trust between the assessor 
and the student (Brown, 2001). Questions could be asked regarding the authenticity of the 
information provided by the student (IFAC, 2004). Consequently, measuring the reliability of 
the information is questionable (Brown, 2001). This can be addressed by having third parties 
view the information and clarify whether it is valid (IFAC, 2004). For example, in Elshout-
Mohr et al., (2002) study they required students to include confirmations from supervisors 
and peers in the learning portfolio.  
 
Portfolios can take place in many forms and in combination with other methods namely, 
mentorship programmes (Gammie & Lines, 2004; IFAC, 2004; Colvin, 2007; IFAC, 2014), 
self-assessment (Moon, 1999; Baume, 2001; Elshout-Mohr et al., 2002; Gammie & Lines, 
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2004; IFAC, 2004; Luca & Oliver, 2002; Colvin, 2007; Francis & Samkin, 2008; IFAC, 
2014), case studies (Francis & Samkin, 2008; IFAC, 2014), in a collaborative learning 
environment (Baume, 2001; Loo & Thorpe, 2002, Ballintine & McCourt Larres, 2009; IFAC, 
2004); as a form of peer assessment (Moon, 1999; Baume, 2001; Elshout-Mohr et al., 2002); 
and used in conjunction with technology (Baume, 2001). However, regardless of the 
challenges reported or the way in which learning portfolios are applied, the literature provides 
a host of competencies that can be transferred using this method as set out below.  
 
2.2 Summary of the pervasive skills that can be transferred using a learning portfolio 
 
This section provides a summary (Table 1) of the pervasive skills that can be transferred 
(developed and assessed) using a learning portfolio. To obtain the summary, a literature 
search was conducted to establish whether accounting professional bodies and academics use 
learning portfolios to transfer pervasive skills to students. This assisted in answering the 
objective of the paper of whether there is a gap in the use of learning portfolios by SA 
accounting academics compared to their global counterparts, and the views of accounting 
bodies. 
 
A literature search was used to identify and retrieve empirical studies that were relevant to 
whether learning portfolios can be employed to transfer pervasive skills to students. The 
search was limited to empirical studies written in English. To ensure coverage of empirical 
studies on the topic, the literature search included peer-reviewed journal articles, conference 
papers, masters’ theses and doctoral dissertations. Based on the literature search, the 
pervasive skills that could be transferred using a learning portfolio were linked to the 
literature search sources.  
 
SAICA’s Competency Framework recognises pervasive skills as being part of three 
categories, namely ethical behaviour and professionalism (IA), personal attributes (IB), and 
professional skills (IC). These categories are further subdivided into eight (IA), ten (IB) and 
seven (IC) competencies (SAICA, 2009). The table below details the pervasive skills that 
could be developed (column 1) and/or assessed (column 2) using a learning portfolio in these 
three categories.  
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Table 1 Summary of the pervasive skills that could be developed and/or assessed 
using a learning portfolio 
DEVELOPMENT ASSESSMENT 
(IA) ETHICAL BEHAVIOUR AND PROFESSIONALISM 
(IA) 1. Protects the public interest 
ICAA, 2008; ICAI, 2009; HKICPA, 2011;  
ICAEW, 2011; IFAC, 2014. 
Gammie & Lines, 2004; IFAC, 2004; IFAC, 
2006; ICAA, 2008; ICAEW, 2011; IFAC, 
2014. 
(IA) 2. Acts competently with honesty and integrity 
ICAA, 2008; ICAI, 2009; HKICPA, 2011; 
ICAEW, 2011; IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; IFAC, 
2006; IFAC, 2006; ICAA, 2008; ICAEW, 
2011; IFAC, 2014. 
(IA) 3. Carries out work with a desire to exercise due care 
ICAI, 2009; HKICPA, 2011; ICAEW, 2011; 
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; IFAC, 
2006; ICAEW, 2011; IFAC, 2014.  
(IA) 4. Maintains objectivity and independence 
ICAI, 2009; HKICPA, 2011; ICAEW, 2011; 
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; IFAC, 
2006; ICAEW, 2011; IFAC, 2014.  
(IA) 5. Avoids conflict of interest 
Loo & Thorpe, 2002; ICAI, 2009; HKICPA, 
2011; ICAEW, 2011; IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004;  
IFAC, 2006; ICAEW, 2011; IFAC, 2014.  
(IA) 6. Protects the confidentiality of information 
ICAI, 2009; HKICPA, 2011; ICAEW, 2011;  
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; IFAC, 
2006; ICAEW, 2011; IFAC, 2014.  
(IA) 7. Maintains and enhances the profession’s reputation 
ICAI, 2009; HKICPA, 2011; ICAEW, 2011;  
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; IFAC, 
2006; ICAEW, 2011; IFAC, 2014.  
(IA) 8. Adheres to the rules of professional conduct 
ICAI, 2009; HKICPA, 2011; ICAEW, 2011;  
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; IFAC, 
2006; ICAEW, 2011; IFAC, 2014.  
(IB) PERSONAL ATTRIBUTES 
(IB) 1. Self-manages 
Barclay, 1996; Moon, 1999; Ballintine & 
McCourt Larres, 2007; Hamilton, 2007; 
ICAI, 2009; Ballintine & McCourt Larres, 
2009; ICAI, 2010; ICAEW, 2011;  
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; 
Ballintine & McCourt Larres, 2009; 
ICAEW, 2011; IFAC, 2014.  
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(IB) 2. Demonstrates leadership and initiative 
Loo & Thorpe, 2002; Hamilton, 2007; ICAI, 
2009; HKICPA, 2011; ICAEW, 2011; IFAC, 
2014.  
Gammie & Lines, 2004; IFAC, 2004; 
ICAEW, 2011; IFAC, 2014.  
(IB) 3. Maintains and demonstrates competence and recognises limits 
  Barclay, 1996; ICAI, 2009; ICAEW, 2011;  
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; 
ICAEW, 2011; IFAC, 2014.  
(IB) 4. Strives to add value in an innovative manner 
Moon, 1999; Francis & Samkin, 2008; 
ICAEW, 2011; IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; 
Francis & Samkin, 2008; ICAEW, 2011; 
IFAC, 2014.  
(IB) 5. Manages change 
ICAI, 2009; ICAI, 2010; ICAEW, 2011;  
IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; 
ICAEW, 2011; IFAC, 2014.  
(IB) 6. Treats others in a professional manner 
Hamilton, 2007; ICAA, 2008; HKICPA, 
2011; ICAEW, 2011; IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; ICAA, 
2008; ICAEW, 2011; IFAC, 2014.  
(IB) 7. Understands the national and international environment 
Barclay, 1996; ICAEW, 2011; IFAC, 2014.  Moon, 1999; Gammie & Lines, 2004; IFAC, 
2004; ICAEW, 2011; IFAC, 2014.  
(IB) 8. Is a life-long learner 
AAA, 1986; Baume, 2001; Dierick & 
Dochy, 2001; Elshout-Mohr et al., 2002; 
Ballintine & McCourt Larres, 2007; 
Hamilton, 2007; ICAEW, 2011; IFAC, 
2014.  
AAA, 1986; Baume, 2001; Dierick & 
Dochy, 2001; Elshout-Mohr et al., 2002; 
Gammie & Lines, 2004; IFAC, 2004; 
ICAEW, 2011; IFAC, 2014.  
 
(IB) 9. Works effectively as a team member 
Hogan, 1995; Moon, 1999; Loo & Thorpe, 
2002; Hamilton, 2007; ICAA, 2008; 
HKICPA, 2011; ICAEW, 2011.  
Hogan, 1995; Gammie & Lines, 2004; 
IFAC, 2004; ICAA, 2008; ICAEW, 2011; 
IFAC, 2014.  
(IB) 10. Manages time effectively 
Barclay, 1996; Moon, 1999; Loo & Thorpe, 
2002; Hamilton, 2007; HKICPA, 2011; 
ICAEW, 2011; IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; 
ICAEW, 2011; IFAC, 2014.  
(IC) PROFESSIONAL SKILLS 
(IC) 1. Obtains information 
Baume, 2001; Brown, 2001; Dierick & 
Dochy, 2001; Elshout-Mohr et al., 2002; 
Francis & Samkin, 2008; HKICPA, 2011; 
Baume, 2001; Brown, 2001; Dierick & 
Dochy, 2001; Elshout-Mohr et al., 2002; 
Gammie & Lines, 2004; IFAC, 2004; 
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IFAC, 2014.  Francis & Samkin, 2008; IFAC, 2014.  
(IC) 2. Examines and interprets information and ideas critically 
Hogan, 1995; Moon, 1999; Baume, 2001; 
Francis & Samkin, 2008; ICAI, 2009; 
HKICPA, 2011; IFAC, 2014.  
Hogan, 1995; Moon, 1999; Baume, 2001; 
Gammie & Lines, 2004; IFAC, 2004; 
Francis & Samkin, 2008; IFAC, 2014.  
(IC) 3. Solves problems and makes decisions 
Hogan, 1995; Moon, 1999; Francis & 
Samkin, 2008; ICAA, 2008; ICAI, 2009; 
HKICPA, 2011; ICAEW, 2011; IFAC, 2014.  
Hogan, 1995; Moon, 1999; Gammie & 
Lines, 2004; IFAC, 2004; Francis & Samkin, 
2008; ICAA, 2008; ICAEW, 2011; IFAC, 
2014.  
(IC) 4. Communicates effectively and efficiently 
AAA, 1995; Hogan, 1995; Barclay, 1996; 
Moon, 1999; Baume, 2001; Brown, 2001; 
Dierick & Dochy, 2001; Loo & Thorpe, 
2002; Elshout-Mohr et al., 2002; IFAC, 
2006; Beard et al., 2008; Francis & Samkin, 
2008; ICAA, 2008; ICAI, 2009; HKICPA, 
2011; ICAEW, 2011; IFAC, 2014.  
AAA, 1995; Hogan, 1995; Moon, 1999; 
Baume, 2001; Brown, 2001; Dierick & 
Dochy, 2001; Elshout-Mohr et al., 2002; 
Gammie & Lines, 2004; IFAC, 2004; Beard 
et al., 2008; Francis & Samkin, 2008;   
ICAA, 2008; ICAEW, 2011; IFAC, 2014.  
(IC) 5. Manages and supervises 
Loo & Thorpe, 2002; IFAC, 2006; ICAA, 
2008; ICAI, 2009; HKICPA, 2011; ICAEW, 
2011; IFAC, 2014.  
Gammie & Lines, 2004; IFAC, 2004; ICAA, 
2008; ICAEW, 2011; IFAC, 2014.  
(IC) 6. Understands how IT impacts a CA’s daily functions and routines 
Baume, 2001; Dierick & Dochy, 2001; 
Elshout-Mohr, et al., 2002; ICAI, 2009; 
IFAC, 2014. 
Baume, 2001; Dierick & Dochy, 2001; 
Elshout-Mohr et al., 2002; Gammie & Lines, 
2004; IFAC, 2004; IFAC, 2014.  
(IC) 7. Considers basic legal concepts 
ICAEW, 2011; IFAC, 2014.  Gammie & Lines, 2004; IFAC, 2004; 
ICAEW, 2011; IFAC, 2014. 
 
The above summary provides evidence that all 25 (eight IA, ten IB and seven IC) of 
SAICA’s pervasive skills can be developed and/or assessed using a learning portfolio, as each 
competency is linked to one or more source. Therefore, this study provides one student-
centred method that can be used by academics to enhance the development and assessment of 
pervasive skills in their accounting pedagogy.  
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3. RESEARCH METHOD 
 
To achieve the objective of this study, a structured web-based questionnaire was used as the 
research instrument to ascertain whether academics use learning portfolios and whether this 
method can be used to develop and/or assess pervasive skills. The questionnaire was 
administered to all SA accounting academics who provide instruction to aspirant CAs 
(SAICA 2012).  
 
The questionnaire consisted of two sections of mostly closed-ended questions of a 
quantitative nature. Comments boxes comprising the qualitative aspect of the questionnaire 
were included at the end of each section, allowing for descriptive responses to enrich and 
expand the research results.   
 
The questionnaires were pilot tested by a selected group of academics. A data controller was 
used to set up an online website where the questionnaire could be answered and the data 
recorded. The questionnaire, containing a dedicated uniform reference, was sent via email to 
the participants. The participants were directed to a website and asked to complete the 
questionnaire by clicking on the uniform reference. The completed questionnaires were 
electronically collated by the data controller. Means, medians, standard deviations, 
minimums and maximums were calculated. 
 
3.1 Population and response rate 
 
The population for the empirical work consisted of all SA accounting academics providing 
instruction to aspirant CAs (SAICA 2012). In total, 443 emails were dispatched to the 
academics and 147 responses were received. It must be noted that none of the questions in the 
questionnaire were compulsory and the participants could refrain from answering a particular 
section, or questions in a section. This explains why the participants did not necessarily 
answer all of the questions. For section one, the effective response rate was 33% (147/443) 
and for section two, 32% (142/443).  
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4. EMPIRICAL FINDINGS 
4.1 Academics’ views on the use of learning portfolios during their academic 
programmes 
In the first section, the academics were asked to indicate whether they use learning portfolios 
in their academic programmes. The data analysis of this question is set out in Table 2 below 
and is based on the use of learning portfolios subsequent to the SAICA releasing its 
Competency Framework. This is indicated by the number of academics who noted that they 
use learning portfolios and is presented in the “applied” column. A percentage was calculated 
using the applied column, which represents the percentage of academics who indicated that 
they use this method. 
 
Table 2 Academics’ views on their use of learning portfolios for development and/or 
assessment after SAICA introduced the Competency Framework: 
  Applied % n 
The use of a learning portfolio for purposes of development 13 8.8 147 
The use of a learning portfolio for purposes of assessment 12 8.5 141 
Key: Applied = number of academics who use learning portfolios; % = percentage of 
academics who use portfolios; n = number of participants who answered the question. 
 
The results suggest no real difference between the application of learning portfolios for 
development and/or assessment. A mere 8.8% and 8.5% pf respondents employ learning 
portfolios in their academic programme for development and assessment respectively. This is 
noteworthy given that as far back as 1995, the AAA communicated that academics should 
use methods that allow students to reflect, by means of a learning portfolio (AAA, 1995). By 
the same token, the IFAC’s most recent Handbook of International Education 
Pronouncements conveys that learning portfolios are critical when developing professional 
competence (IFAC, 2014).  Furthermore, the low usage of this method for purposes of 
development and assessment is also surprising given the literature search (see Table 1).  
Therefore, the results above reveal a gap between the use of learning portfolios by SA 
accounting academics when compared to their counterparts globally, and the views of 
accounting bodies.  
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4.2  Academics’ views on the use of learning portfolios to transfer categories IA, IB 
and IC of the pervasive skills 
 
In the second section, the views of academics were sought on whether learning portfolios can 
be applied in the transfer of categories IA, IB and IC. The data analysis of this question is set 
out in Table 3 below, and is based on whether academics hold that learning portfolios can be 
applied in the development and/or assessment of the three categories of pervasive skills. A 
percentage has been calculated based on the applied column, representing the percentage of 
academics who indicated that this method can be applied in the transfer of each category. 
 
Table 3 Academics’ views on whether learning portfolios can be applied in the 
development and/or assessment of category IA, IB and IC 
  IA IB IC   
  Applied % Applied % Applied % n 
The use of learning portfolios for 
purposes of development 
18 12.7 35 24.7 19 13.4 142 
The use of learning portfolios for 
purposes of assessment 
17 12.5 32 23.5 23 16.9 136 
Key: Applied = number of academics who indicated that learning portfolios can be applied; 
% = percentage of academics who indicated that learning portfolios can be applied; n = 
number of participants who answered the question. 
 
From the results above, more respondents indicated the learning portfolios could be used in 
the development of all the categories of pervasive skills (Table 3) than respondents who 
actually employ this method (Table 2). The results are however are low, compared to the 
views of accounting bodies and academics of the competencies that can be transferred using 
this method (see Table 1). Furthermore, as early as 2003, the IFAC developed a document 
that could assist academics and training programmes in the assessment of pervasive skills. In 
this document, a learning portfolio was indicated as one of the methods that could be used to 
address the pervasive skills (IFAC, 2004). Particularly with regards to the IA competencies 
(ethical behaviour and professionalism), the IFAC have conveyed that learning portfolios can 
specifically address these competencies (IFAC, 2006). Likewise, in the IFAC’s (2014) most 
recent Handbook of International Education Pronouncements, sets out that “reflective 
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activity is the iterative process by which professional accountants, at all stages of their career, 
continue to develop their professional competence by reviewing their experiences (real or 
stimulated) with a view to improving their future actions (p. 269). The documentation of this 
would be in the form of record of learning or development portfolios (IFAC, 2014). From the 
results above, it is clear that academics are not aware of the benefits to students using 
learning portfolios, and there is a gap between SA academics knowledge of this method, 
compared to their global counterparts and the views of accounting bodies.  
 
5. CONCLUSIONS, RECOMMENDATIONS AND AREAS FOR FUTURE 
RESEARCH 
 
Academics need to move from content-based education to student-centred educational 
approaches. The paper set out to examine the extent to which SA accounting academics use 
learning portfolios – a student-centred approach – in their teaching; and how effective they 
view this method to be in transferring pervasive skills to students.  
 
Firstly, the results indicated that approximately 8% of SA accounting academics use learning 
portfolios in their academic programmes. As far back as 1995, the AAA advocated this 
method to be effective in the transfer of pervasive skills (AAA, 1995). Likewise, in the 
IFAC’s most recent Handbook of International Education Pronouncements, it set outs that 
using a learning portfolio develops professional competence (IFAC, 2014). Therefore, it 
would be expected that more academics would utilise this method in their academic 
progammes. Academics were also asked whether learning portfolios could be applied in the 
development and/or assessment of the three categories of pervasive skills. At most, 25% of 
academics view the attributes relevant to the IB category, such as self manages, manages 
change, leadership and life-long learning could be developed using a learning portfolio. A 
mere 13% of academics view that the learning portfolio can be used develop and assess the 
IA category, including skills such as honesty, due care, independence and avoiding conflict of 
interest. Consequently, a greater awareness needs to be created among academics on the 
effectiveness of learning portfolios in the transfer of pervasive skills to students. It is 
suggested that academics from different SA universities collaborate to discuss how portfolios 
can be used in their academic programme.  
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A limitation of this study was that academics were merely asked whether they use learning 
portfolios in their academic programmes. Consequently, further research is required to 
establish why academics are not using learning portfolios.  
 
This study is particularly valuable to the SA situation given the adoption of the Competency 
Framework. It can however, also inform academics both locally and internationally, on the 
effectiveness of learning portfolios in transferring competencies, given that SAICA’s 
pervasive skills are aligned to the competencies of other professional bodies.  
 
REFERENCES 
 
Agyemang, G. and Unerman, J. (1998). Personal skills development and first year 
undergraduate accounting education: a teaching note. Accounting Education, 7(1):87–92.  
 
Albrecht, W.S., Clark, D.C., Smith, J.M., Stocks, K.D. and Woodfield, L.W. (1994). An 
accounting curriculum for the next century. Issues in Accounting Education, 9(2):401–
425. 
 
Albrecht, W. and Sack, R. (2000). Accounting education: Charting the course through a 
perilous future. Accounting Education Series, Sarasota, FL, American Accounting 
Association.  
 
American Accounting Association (AAA) (1986). The Bedford Report, Future accounting 
education: Preparing for the expanding profession. Available at: 
https://aaahq.org/AECC/future/index.htm (accessed 31 May 2013). 
 
American Accounting Association (AAA) (1995). Intentional learning: A process for 
learning to learn in the accounting curriculum. Available at: 
https://aaahq.org/AECC/intent/cover.htm (accessed 19 October 2011).  
 
Ballintine, J. and McCourt Larres, P. (2007). Final year accounting undergraduates’ attitudes 
to group assessment and the role of learning logs. Accounting Education, 16(2):163–183.  
 
15 
 
Ballantine, J. and McCourt Larres. P. (2009). Accounting undergraduates’ perceptions of 
cooperative learning as a model for enhancing their interpersonal and communication 
skills to interface successfully with professional accountancy education and training. 
Accounting Education: An International Journal, 18(4-5):387–402.  
 
Barac, K. (2009). South African training officers’ perceptions of the knowledge and skills 
requirements of entry-level trainee accountants. Meditari Accountancy Research, 
17(2):19-46.  
 
Barclay, J. (1996). Learning from experience with learning logs. Journal of Management 
Development, 15(6):28–43. 
 
Baume, D. (2001). A briefing on assessment of portfolios. Assessment Series No. 6: LTSN 
Generic Centre. 
 
Beard, D., Schweiger, D. and Surendran, K. (2008). Integrating soft skills assessment through 
University, College, and Programmatic Efforts at an AACSB Accredited Institution. 
Journal of Information Systems Education, 19(2):229–240.  
 
Bolt-Lee, C. and Foster, S.D. (2003). The Core Competency Framework: a new element in 
the continuing call for accounting education change in the United States. Accounting 
Education, 12(1):33–47.  
 
Brown, G. (2001). Assessment: A Guide for Lecturers. Assessment Series No.3, London: 
LTSN Generic Centre. Available at: http://www.palatine.ac.uk/files/980.pdf (accessed: 30 
March 2010). 
 
Brungardt, C.J. (2009). College graduates’ perceptions of their use of teamwork skills: soft 
skill development in Fort Hays State University Leadership Education. Doctoral Thesis, 
Kansas State University.  
 
Cargill, E., Gammie, E. and Hamilton, S. (2010). Searching for good practice in the 
development and assessment of non-technical skills in accountancy trainees - a global 
study. Aberdeen, Scotland: The Robert Gordon University. 
16 
 
 
Coetzee, S., Joubert, B. and Oberholzer, R. (2009). Tax topics a trainee chartered accountant 
should be taught: a survey of perceptions in and outside public practice. Meditari 
Accountancy Research, 17(1):15–31.  
 
Colvin, J.W. (2007). Peer tutoring and social dynamics in higher education. Mentoring and 
Tutoring, 15(2):165–181.  
 
Drennan, L. and Kavanagh, M.H. (2008). What skills and attributes does an accounting 
graduate need? Evidence from student perceptions and employer expectations. Accounting 
and Finance, 48:279–300. 
 
De Lange, P., Gut, A. and Jackling, B. (2006). Accounting graduates’ perceptions of skills 
emphasis in undergraduate courses: an investigation from two Victorian universities. 
Accounting and Finance, 46:365–386. 
 
De Villiers, R. (2010). The incorporation of soft skills into accounting curricula: preparing 
accounting graduates for their unpredictable futures. Meditari Accountancy Research, 
18(2):1–22. 
 
Dierick, S. and Dochy, F. (2001). New lines in Edumetrics: New forms of assessment lead to 
new assessment criteria.  
 
Elshout-Mohr, M., Oostdam, R. and Overmaat, M. (2002). Student assessment within the 
context of constructivist educational settings.  Studies in Educational Evaluation:369–390. 
 
Francis, G. and Samkin, G. (2008). Introducing a learning portfolio in an undergraduate 
financial accounting course. Accounting Education: an international journal, 17(3):233–
271. 
 
Gammie, E. and Lines, D. (2004). Assessment methods report to the education committee of 
the International Federation of Accountants. Aberdeen, Scotland: The Robert Gordon 
University. 
 
17 
 
Hamilton, S.E. (2007). Accounting for Identity: Becoming a Chartered Accountant. Doctoral 
Thesis, University of Stirling.  
 
Hogan, D. (1995). Creative and reflective journal processes. The Learning Organization, 
2(2):4–17.  
 
Hong Kong Institute of Certified Public Accountants (HKICPA) 2011. Student handbook. 
Available at: http://www.hkicpa.org.hk/file/media/section2_become_a_hk_cpa/QP/pdf-
file/stud-dl-form/2010/student-handbook.pdf (accessed: 19 October 2011). 
 
Institute of Chartered Accountants Australia (ICAA) 2008. Candidate practical experience 
guidelines May 2008. Available at: 
http://www.charteredaccountants.com.au/files/documents/PE_Candidate_ 
Guidelines_FINAL.pdf (accessed: 3 August 2010). 
 
Institute of Chartered Accountants of Ireland (ICAI) 2009. Chartered Accountants Ireland 
Competency Statement CA Proficiency 1. Available at: 
http://www.charteredaccountants.ie/Global/syllabus/CAP1%20Competency%20statement
%20%202009%202010.pdf (accessed: 28 July 2010). 
 
Institute of Chartered Accountants of Ireland (ICAI) 2010. New Syllabus. Available at: 
http://www.charteredaccountants.ie/Students/Student-Services/Courses/New-Syllabus/ 
(accessed: 28 July 2010). 
 
Institute of Chartered Accountants of England and Wales (ICAEW) 2011. IPD student log. 
Available at: http://www.icaew.com/en/qualifications-and-programmes/aca/aca-training-
in-the-uk/initial-professional-development (accessed: 6 July 2011). 
 
International Federation of Accountants (IFAC) 2004. International Education Paper for 
Professional Accountants: Assessment Methods. Available at: 
http://www.ifacnet.com/?q=IEP+3&utm_medium=searchbox (accessed: 12 July 2011).  
 
International Federation of Accountants (IFAC) (2006). Approaches to the development and 
maintenance of professional values, ethics and attitudes in accounting education 
18 
 
programmes. Available at: http://www.accountingweb-
cgi.com/whitepapers/approaches_to.pdf (accessed: 29 September 2011).  
 
International Federation of Accountants (IFAC) 2014. Handbook of International Education 
Pronouncements. Available at: 
http://www.ifac.org/sites/default/files/publications/files/Handbook-of-International-
Education-Pronouncements-2014.pdf (accessed: 20 November 2014).  
 
Keevy, M. (2016). Using case studies to transfer soft skills (also known as pervasive skills): 
Empirical evidence. Meditari Accountancy Research, 24(3), 458–474. 
 
Kember, D., Jones, A., Loke, A., McKay, J., Sinclair, K., Tse, H., Webb, C., Wong, F., 
Wong, M., and Yeung, E. (1999). Determining the level of reflective thinking from 
students’ written journals using a coding scheme based on the work of Merzirow. 
International Journal of Lifelong Education, 18(1): 18–30.  
 
Loo, R., and Thorpe, K. (2002). Using reflective learning journals to improve individual and 
team performance. Team Performance Management: An International Journal, 
8(5/6):134–139. 
 
Low, M., Samkin, G. and Liu, C. (2013). Accounting education and the provision of soft 
skills: Implications of the recent NZICA CA academic requirement changes. E-journal of 
Business Education and Scholarship of Teaching, 7(1):1–33.  
 
Luca, J. and Oliver, R. (2002). Developing an instructional design strategy to support generic 
skills development. Available at: 
http://scholar.google.co.za/scholar?q=luca+%2B+developing+an+instructional+design&hl
=en&as_sdt=0&as_vis=1&oi=scholart (accessed: 3 March 2011). 
 
Martin, E. and Tempone, I. (2003). Iteration between theory and practice as a pathway to 
developing generic skills in accounting. Accounting Education, 12(3):227–244.  
 
Moon, J. (1999). Learning Journals. A handbook for academics, students and professional 
development. Kogan Page Limited, London: UK.  
19 
 
 
Samkin, G. and Schneider, A. (2014). Using university websites to profile accounting 
academics and their research output: A three country study. Meditari Accountancy 
Research, 22(1):77–106. 
 
Saunders, D. (1992). Peer tutoring in higher education. Studies in Higher Education, 
17(2):211–218.  
 
South African Institute of Chartered Accountants (SAICA) (2009). Competency Framework. 
Competencies of a Chartered Accountant (SA) at entry point to the profession. Available 
at: http://saica.co.za/Portals/0/Documents/CompetencyframeworkCAs.pdf (accessed 8 
March 2010). 
 
South African Institute of Chartered Accountants (SAICA) (2012). List of SAICA accredited 
programmes 2012. Available at:  
https://www.saica.co.za/Portals/0/LearnersStudents/documents/List%20of%20 
accredited%20programmes%202012.pdf (accessed 30 March 2012). 
 
South African Institute of Chartered Accountants (SAICA) 2015. Accreditation criteria: 
Application for new and continued accreditation. Email to: mstrauss@uj.ac.za. From: 
mandio@saica.co.za, 29 January 2015. 
 
Spanier, G.B. (2001). Beyond teaching to mentoring. Edited by Reinarz, A.G. and White, 
E.R. San Francisco, California: Jossey-Bass Inc.  
 
Stovall, D.C., and Stovall, P.S. (2009). Professional Accountants: Void of "soft skills"? The 
Business Review Cambridge, 14(1):99–104.  
 
Van der Schyf, D.B. (2008). Five recent developments’ impact on the traditional academic 
culture of departments of accounting at South African universities. Meditari Accountancy 
Research, 16(2):1–12. 
 
  
20 
 
Appendix  
List of abbreviations and acronyms 
 
AAA  American Accounting Association 
AECC  American Education Change Commission 
CA  Chartered Accountant 
HKICPA Hong Kong Institute of Certified Public Accountants  
IA  Category of pervasive skills: ethical behaviour and professionalism 
IB  Category of pervasive skills: personal attributes 
IC  Category of pervasive skills: professional skills 
ICAA  Institute of Chartered Accountants Australia  
ICAI  Institute of Chartered Accountants of Ireland  
ICAEW  Institute of Chartered Accountants of England and Wales  
IFAC  International Federation of Accountants 
SA  South Africa 
SAICA South African Institute of Chartered Accountants 
